Clevedon School Learning Overview — Art

Year /7 Art

Topic: Enquiry Subject Skills: Justification: Subject Assessment:
Questions: Vocabulary:
T1-2: Why do we make GENERATING IDEAS: KNOWLEDGE: Students will arrive with very different Observational Base-line testing (initial practical
Art? Observation. The purposes of Art. experiences of art education. A base line test Line & written/spoken knowledge
still life: shape Composition. Mapping and circling techniques. quickly establishes knowledge, skills and use of Tone retrieval tasks) used to target set.
& form How do we Identify tone. imagination to help monitor progress. Shape
accurately draw MAKING: Direction of light and shadows. Form Introduction to CS Art-KS3
shapes & forms? Drawing - Art History — Introductory discussions about the purpose of Art Cast shadow Assessment objectives: AO1
Straight & curved lines; Still Life: help to instantly broaden understanding, break Highlight GENERATING IDEAS; AO2
Accurately record outlines. Ancient Egypt. mis?onceptions and adopt approaches to the Still Life MAKING; AO3 KNOWLEDGE; AO4
Create depth through tone. Dutch Golfien Age. subject. Purpose' . EVALUATING.
Use tonal gradients. He_nrl Matlss_e (Frenf:h) . . o . Composition .
Materials and processes- Michael Craig Martin (lrish) Using the.theme of §t|II Life, stl.Jdents qulckIy Lesson to lesson formfatl\./e
Graphite 1. Careers- learn basic observational drawing techniques assessment: Recall quizzing to
Watercolour 1. The Art & Antiques Market. leading to their own Still Life composition. check for understanding; 1to 1
Pencil crayon 1. Fine Art / Artist. Students will also gain knowledge in how to talk verbal feedback as teacher
about art by looking at Still Life across times and circulates class checking progress
EVALUATING: cultures - from Ancient Egypt, to the Dutch (including homework); whole class
Talking about Art- Golden Age, Henri Matisse and Michael Craig- feedback.
Artists as storytellers. Martin.
Identifying purpose & meaning. Cycle 1 Summative assessment
SMSC- (based on all accumulative
Art & wealth. classwork, homework & extension
work year to date).
T3-4: How can we use GENERATING IDEAS: KNOWLEGDE: Here we build on initial drawing skills whilst Colour Theory; Lesson to lesson formative
colour Imagining. Colour theory (primary & exploring how to form original imaginative ideas. Blending; Layering; assessment: Recall quizzing to
Beautiful effectively? Originality. secondary colours; harmonious & | Colour theory is introduced as students learn to Primary colours; check for understanding; 1to 1
creatures : Synthisis complementary colours). select, blend and layer colours. Secondary colours; verbal feedback as teacher
colour & Is our Primary & secondary source Harmonious circulates class checking progress
texture imagination MAKING: material. Inspiration is taken from artworks with real and colours; (including homework); whole class
important? Drawing — Art History — fictional creatures across different times and Complementary feedback.

Colour blending & layering.

Imagining.

Materials & Processes -
Colour pencil 1.

Qil pastel.

Block printing.
Watercolour paint 1.
Collage 1.

The Double Headed-Serpent
(Aztec)

Chinese Dragons.

Albrecht Direr's Rhinoceros
(German)

Claire Young (British)
Careers —

Illustration.

Art Therapy.

EVALUATING:

Talking about Art-

Identifying processes.

Identifying sources of inspiration.

cultures (The Aztec Double Headed-Serpent;
Chinese Dragons; Albrecht Diirer's Rhinoceros;
Claire Young) as purpose and meaning are further
considered . The concepts of working from
primary & second hand source material are
introduced as students record initial ideas from
bugs and animal forms/surfaces.

Playful experimentation is encouraged as
students are encouraged to ‘find joy in using and
exploring’ different materials: colour pencil; oil
pastel; watercolour paint; block printing.
Students then learn to select and combine ideas

colours;
Watercolour; Oil
pastels; Block
Printing; Collage;
Imagination;
Artefact; Sources;
Mixed Media;
Meaning.

Cycle 2 Summative assessment
(based on all accumulative
classwork, homework & extension
work year to date).




Clevedon School Learning Overview — Art

SMSC-
Cultural & spiritual artefacts.
Art & wellbeing.

from their various experiments to produce final
design that takes the form of a collage.

T5-6:

Natural forms:
making a mark.

What tools do
artists use to
manipulate 3D
forms & textures?

Which records life
best, sculpture or
painting?

GENERATING IDEAS:
Observation 2
Experimentation.
Modelling

Designing.

MAKING:

Drawing -

Recording natural/organic
shapes & forms.

Inventing & designing.
Materials & Processes -
Graphite Photography 1
(Natural Lighting & Forms).
Slab rolling.

Coil Pots.

Carving & building with clay
(score & slip; rib tool; loop
tool; modelling tools).
Mixed Media Assemblage.

Surface painting/decoration.

KNOWLEDGE:

Art History-

Cave Art (South Africa;
Colombia/Amazonian; France)
Jomon Pottery (Japan).

Igbo Pottery (Nigeria).
Heather Knight (American)
Ranti Bam (British-Nigerian)
Careers —

Ceramics.

Archeology.

Museums & Conservation.
Photography (Fine Art; Wildlife;
Nature).

EVALUATING:

Talking about Art —

Expressing informed opinions
(about the purpose of artefacts).
Explaining processes.

Describing form & subject matter.

SMSC -

Art & the environment.

Art’s role documenting human
history & migration.

Natural forms (particularly sea life and plants)
provide inspiration for an introduction to
designing as well as making sculptural works. We
build drawing skills further with a focus on
recording organic shapes & forms.

We learn from artworks and artefacts spanning
the whole of human history to show how
‘making’ can tell us much about what different
cultures see as important (Cave art;
Jomon/Japanese Pottery; Igbo/Nigerian Pottery;
Heather Knight -contemporary American
Ceramicist; Ranti Bam — contemporary British-
Nigerian Ceramicist).

Ideas are then developed as students learn to
invent and design 3D abstract pots. Slab rolling is
taught so students can explore carving and
building into/on surfaces with clay tools; we learn
the coil pot technique which is used for students
to construct their final pieces. Surface decoration
and mixed media assemblage techniques are then
signposted as extension opportunities.

Recording;
Organic; Natural
Forms; Designing;
3D Sculpture;
Ceramics; Pottery;
Clay; Abstract;
Manipulate;
Inventing;
Designing;
Modelling; Surface;
Building; carving;
Pre-historic;
Ancient;
Contemporary.

Lesson to lesson formative
assessment: Recall quizzing to
check for understanding; 1to 1
verbal feedback as teacher
circulates class checking progress
(including homework); whole class
feedback.

Cycle 3 End of year summative
assessment (based on all
accumulative classwork,
homework & extension work year
to date).
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Materials & Processes:
Graphite 2; Colour Pencil
2; Watercolour 2; Collage
2; Photography 2
(Artificial Lighting;
Portraits & Products);
Digital Editing
(befunky.com / ‘be funky’
App).

Identifying and describing
mood;.

Analysing symbolism & issue
based work.

SMSC-

Consumerism.

GDPR (& images of people).
Emotional communication.
Portraits & spiritual beliefs.

A further opportunity is taken to develop drawing and
painting skills (with graphite, colour pencil and
watercolour) inspired by graphic symbols and motifs as
well as food and drink packaging where student learn to
wrap text and logos. Mood-boarding, photography and
digital editing enable students to further explore ways
to document and stylise portraits and products.

Ideas are further developed as students collage
symbolic imagery around drawn of painted portraits to
convey mood and meaning.

Topic: Enquiry Subject Skills: Justification: Subject Assessment:
Questions: Vocabulary:
T1-2: How do you draw GENERATING IDEAS: KNOWLEDGE: This project introduces students to the idea they have Portrait Lesson to lesson formative
aface? Research; Mood-boarding. power as an artist and can control what they want the Self portrait assessment: Recall quizzing to
Portraits: my Synthesis 2 (combining Art History- viewer to feel. Learning how to accurately draw facial Sitter check for understanding; 1 to 1
story ideas); Portraiture features and proportion develops their ability to Expression verbal feedback as teacher
Do portraits only Composition (Centred; fill | Roman Art produce effective portraits. Pose circulates class checking
H tell us the frame) Renaissance (Leonardo Da Vinci —| We consider the emotion they want to Proportion progress (including homework);
! what people look Analysis Italian) communicate and how they will achieve this via poses, Motif whole class feedback.
like? Frida Khalo (Mexican) expression, and tonal mark making. We look at key Logo
MAKING: Pop Art (Peter Blake & Richard moments in the history of portraiture to inform initial Popular culture .
. X i . i A N Cycle 1 Summative assessment
< Drawing - Proportions of Hamilton — British). experiments from Roman and Renaissance periods Mood-board (based on all accumulative
the face; features of the Careers: (including Leonardo Da Vinci’s ‘Mona Lisa’) to European Advertising; classwork, homework &
face (eyes; noses,: Graphl.c Pe5|gn & New Media. Expressionist artists Erich Heckel and Kathe Kollwitz. Consumerism extension work year to date).
w mouths; ears; hair); Advertising & Marketing. Pop Art
Textural mark making Photography (Portraiture; We then explore how artists can express their identity, Icons
(skin & hair); Graphic Fashion; Product; Journalism; culture and life experiences by learning about the Products
L symbol motif shapes; Forensic). symbolism of Mexican artist Frida Khalo as well as how Mood
Food & drink packaging British Pop artists Peter Blake and Richard Hamilton Emotion
m with wrapped text/logos; EVALUATING: take inspiration from popular culture. Digital editing
] reflective surfaces. Talking about Art- Artificial
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T3-4:

Cultural beliefs:

pattern &
papercraft

Is it ok to take
inspiration from
other cultures?

What is craft?

GENERATING IDEAS:
Modelling

Research

Problem solving
Selection

MAKING:

Drawing-

Geometric & symmetrical
patterns.

Simplifying &
exaggerating shapes.
Stylising motifs &
emblems.

Materials & Processes-
Papercraft (cutting;
sticking; folding; scoring;
tearing)

Graphic Marker Pens.

KNOWLEDGE:

Pattern Motifs; Regular
Patterns (block repeat, half
drop); Totems & sacred
artefacts.

Reduced colour pallets.
Art History-

Native American Art
Celtic Art

Hindi Art

Islamic Art
Maori-Pacific Art

The Benin Bronzes

The Clevedon Torc
Careers-

Craft & Artisanry
Jewellery
Anthropology

EVALUATING:

Talking about Art-
Identifying & making meaning.
Understanding technical
variables.

SMSC-

Cultural appropriation &
appreciation; Religious Art &
respecting sacred values;
Multiculturalism & British
values; Disputed objects (The

British Museum) & colonialism.

Students learn about the role craft plays within spiritual
practice, whilst developing practical skills in papercraft
and pattern drawing. We learn about ethics around
cultural appropriation and appreciation whilst reflecting
on British values, multiculturalism and colonialism.

Initial ideas are explored as plants &/or creatures are
selected to create symbolic emblems and patterns. We
look at how to simplify and stylise shapes whilst creating
symmetrical designs and (often geometric) patterns.

Students are introduced to a range of paper-modelling
techniques and challenged to craft symmetrical 3D
outcomes that sensitively celebrate a chosen
culture/belief system, whilst incorporating decorative
emblems and pattern.

Symmetry
Geometric
Emblem
Exaggerate
Totem

Craft
Papercraft
Graphic Pen
Stylise
Pattern
Culture
Appropriation
Appreciation
Multiculturalism

Lesson to lesson formative
assessment: Recall quizzing to
check for understanding; 1to 1
verbal feedback as teacher
circulates class checking
progress (including homework);
whole class feedback.

Cycle 1 Summative assessment
(based on all accumulative
classwork, homework &
extension work year to date).




T5-6:

Take me there:
depicting place.

How do artist’s
record place?

Which is better
Art or
photography?

GENERATING IDEAS:
Composition (rule of
thirds & leading line).
Perception
Visualising
Observation 3
Experimentation 2

MAKING:

Drawing —

Creating depth & scale (1
point perspective;
hiding/overlapping;
strong to soft mark
making/tones).

Creative mark making to
show texture & detail.
Materials & Processes -
Graphite 3; Charcoal 1;
Drawing Ink 1.
Photography 3
(Colour/Black & White
Landscapes); Watercolour
3; Poster Paint 1.

KNOWLEDGE:

Creating depth with warm &
cool colours. Identifying
foreground/middle-
ground/background.

Art History-

Shan Shui (Chinese Landscapes)
Vincent Van Gogh (Post-
Impressionism — Dutch)

André Derain (Fauvism — French)
Dorris Hatt (Clevedon Artist).

Fay Godwin (British
Photographer).

Careers —

Photography (Landscape; Travel;
Geographical/Scientific).

Travel & tourism.

Landscaping

Cartography.

EVALUATING:

Talking About Art —
Identifying & discussing stylistic
qualities (autonomy).
Identifying clues & reference
points (landscapes as a time
capsule).

SMSC-

Place & belonging; Art’s
relationship with (responsible)
travel & tourism; Walking,
natural harmony & wellbeing
(links to Taoism).
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Students enhance their sense of place while exploring
ways to record and depict the local environment. We

look at how the invention of the camera changed how
artists record and depict what they see.

Inspiration is taken across different times and cultures
from the Eastern tradition of Shan Shui landscapes in
China to the beginning of the European ‘Modern Art’
period. 20" Century British work is also spotlighted with
landscape photographer Fay Godwin and local Clevedon
artist Dorris Hatt (who used to live near the entrance to
school).

We record local landscapes and landmarks to refine skills
in photography and observational drawing whilst
gathering inspiration for experiments. Students learn
more about depth as perspective drawing techniques are
introduced, along with the use of warm and cool colours
whilst enhancing compositional awareness. Mark making
skills in drawing and painting are also built upon as new
materials such as charcoal, drawing ink and poster paint
are explored whilst continuing to develop skills with
graphite and watercolour.

Final pieces provide students with the opportunity to
consolidate learning whilst also making choices that help
develop their own style, by reflecting on their initial
recording and experiments.

Landscape
Depth

Scale
Perspective
Foreground
Middle-ground
Background
Leading Line
Rule of Thirds
Charcoal
Depict
Perception.

Lesson to lesson formative
assessment: Recall quizzing to
check for understanding; 1to 1
verbal feedback as teacher
circulates class checking
progress (including homework);
whole class feedback.

Cycle 3 End of year summative
assessment (based on all
accumulative classwork,
homework & extension work
year to date).
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Year 9 Art

Materials & Processes-
Graphite 4; Colour Pencil
3; Stencilling (using a craft
knife; dry brush
technique) ; Collage 2;
Acrylic Paint (consistency;
fence & fill; masking;
blending); Digital Editing
2; (Photopea.com;
Selection tools; Layers;
Effects; Adjustments)

Commercial Artist.

Community Arts & Events.
Graphic Design.

Illustration.

Art College & pathways into the
creative industries.

EVALUATING:

Talking About Art —

Written analysis (supported by
writing frame); Making meaning
and connections; Interpretation
of visual messaging and text;
Social & moral understanding.
SMSC—

Ownership, value, vandalism &
the law; Socio-Political
engagement; Global Goals;
Universal Declaration of Human
Rights; British Values; Protected
Characteristics; Healthy
Lifestyles; Mental Health
Awareness; Environmentalism &
Conservation; Conflict

digital layering/collage; Illustrative character design)
build student’s confidence and provide different
elements to combine for a final piece.

Mind-mapping is introduced and mood-boarding skills
further built on to explore initial ideas and identify
sources of inspiration. Written analysis of a chosen
Artist will further develop thinking skills teach students
how useful the process is when developing ideas and
making decisions about final pieces. This is excellent
preparation for the creative process they will experience
at GCSE and beyond.

Topic: Enquiry Subject Skills Justification Subject Assessment:
Questions: Vocabulary:
T1-2 - Does art have GENERATING IDEAS: KNOWLEDGE: Students will have now chosen to continue with Art and Protest Lesson to lesson formative
to be Enquiry Mind Mapping; will have 2 lessons per fortnight instead of 1. We move Issue Based Art assessment: Recall quizzing to
Protest: displayed in a Research 2 Moodboarding 2. Counter closer to a GCSE way of working where students select Street & Urban Art check for understanding; 1 to 1
mmcatin gallery? Analysis Culture & Sub Cultures (Hip- more of their subject matter independently and develop Mind-map verbal feedback as teacher
communicating Aspiration Hop, Skateboarding & ideas around a theme Analysis circulates class checking
a message I : : ", ) .
- What happens Thinking personal expression). Graffiti progress (including homework);
\:rrt]ii?s feel Synthesis 3 I(Angf?r?;?é;cclv?;ferjzl-tl Protest and issue based art have played an important (Sijsr;tueltruc::ture whole class feedback.
strongly about MAKING: 1970s-80s New York Graffiti .role.throughout .a.rt history. Strfaet.a?nd urban ar‘F Stencil Cycle 1 Summative assessment
an issue? Drawing- 3D Lettering Scene (Lady Pink; Blade; Zephyr: inspired by graffiti styles now.5|gr.1|f|cant.|y contribute to Lettering (based on all accumulative
(Including shadows, Jean-Michel Basquiat; Keith popular culture and the creative industries. We want Font classwork, homework &
highlights & direction of Harring); The Berlin & West students to be proud of and inspired by the world Fence & Fill extension work year to date).
light re-visited); Bank Walls; Pichaco (Brazil); renowned creative scene on their doorstep in Bristol, Masking
Manipulation of shape & Banksy, Cheo & the Bristol which owes much to Banksy and the city’s reputation as Layers
form; Illustration styles Scene (Upfest); Nomad Clan a street art hotspot. Effects
(character design & (Manchester); Shepard Fairey Adjustments
(alterationof aka ‘Obey’. Scaffolded instruction of a variety of techniques and Protected-
proportions); Radiating Careers- processes (3D lettering; blocked pattern; stencilling; Characteristics
patterns. Mural Artist. Mural
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T3-4:

Architecture:
inventing
future places.

What inspires
an architect?

What
processes help
design
structures &
spaces?

GENERATING IDEAS:
Problem Solving
Imagining
Modelling 2
Innovation
Aspiration 2
Visualising

Planning

Testing

MAKING:

Drawing- 2 point and
multi-point perspective;
Manipulation of shape &
form 2 (abstract
sketching).

Materials & Processes-
Fine Line Pen; Kirigami;
Photography 4 (using
studio lighting); 3D design
CGl software (Sculpt GL;
ZBrush; Blender);
(Optional: Graphite;
Watercolour; Acrylic;
Card Modelling)

KNOWLEDGE:

How to present design
concepts; Lencioni’s 5
dysfunctions of a team.

Art History- Architectural
styles timeline; Stephen
Wiltshire; Sir Dame Zaha
Hadid; David Adjaye; Lord
Norman Foster (particularly
Amaravati); Theaster Gates;
Assemble Collective (‘Four
Streets’ Liverpool); The Venice
Architectural Biennale.
Careers- Architecture; Spatial
Design; Structural
Engineering; Landscape
Design; Interior Design; Art &
Design Collectives; Social
Enterprise.

EVALUATING:

Talking About Art —

Analysis & Review of concepts
(own and those of others);
Social, cultural & moral
understanding.

SMSC — The UK Honours
System, Recognition &
Debate; Sustainability;
Healthy Lifestyles; Culture &
identity; Community; Housing
& Inequality; Community
Assets.

With the build environment playing such a large role in
our lives we want students to gain an appreciation and
awareness of how to design and create structures whilst
considering the impact these have on communities and
the environment.

Starting with what has gone before we briefly signpost
the key moments and styles in the history of
architecture. The work of Stephen Wiltshire the inspires
a study of observational perspective drawing in pen to
celebrate existing buildings and spaces; challenging
students to embrace mistakes and turn them into
'happy accidents'.

Dame Zaha Hadid then becomes the inspiration for a
range of technical workshops that explore creative
processes that can be used to produce playful and
original structures: Abstract pen sketching; Kirigami
paper modelling; photography (using studio lighting);
3D design CGI software (Sculpt GL; ZBrush; Blender).

Concepts from projects by Sir David Adjay, Lord Norman
Foster, Theaster Gates and (Turner Prise winning)
Assemble Collective are then explored informing of
ways to impact social, cultural and environmental
change through architecture.

Briefs are then chosen from options set by architects at
the Venice Architectural Biennale (the world’s largest
architectural exhibition) aimed at designing new or
improved community assets for Clevedon. Students
then work in groups to produce their own original
concepts making use of the techniques learn when
workshopping. Outcomes may take the form of designs,
plans, artworks and models (physical &/or digital).

2 Point perspective.

Multi-

point perspective.
Spatial design.
Architecture.
Design process.
Structures.
Modelling.

Fine line pen.
Kirigami.
Computer
Generated-Imagery
(CaGl).

Collective.

Design Brief.
Community Asset.

Lesson to lesson formative
assessment: Recall quizzing to
check for understanding; 1 to
1 verbal feedback as teacher
circulates class checking
progress (including
homework); whole class
feedback.

Cycle 2 Summative
assessment (based on all
accumulative classwork,
homework & extension work
year to date).
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T5-6:

Expressive
figures:

movement &

mood.

What is the
difference
between
representation
and
abstraction?

How can
figurative art
reflect social
attitudes?

GENERATING IDEAS:
Observation 4
Exploration 2
Experimentation 3
Modelling 3
Analysis 2

Acting creatively

MAKING:

Drawing- Single line
drawing; Proportions of
the body; Considering
representative

and abstract styles.:
Proportions of the face 2;
Materials & Processes-

Graphite 5; Biro Pen;
Indian ink; Charcoal 2;
Acrylic Paint 2; Plaster
(Mud Roc); Wire (building
an armature); Clay 2
(constructing a bust).
Applying metallic effect
finishes.

KNOWLEDGE:

Representation of the human
body through history; The
purpose of figurative art and
portraiture.

Art History- Venus of
Brassempou; Bust of Nefertiti;
Venus De Milo; The Terracotta
Army; Michelangelo (David);
Elizabeth Frink; Alberto
Giacometti; Anthony Gormley;
Francis Bacon.

Careers-

Fine Art (Painting & Sculpture);
‘making it’ as an artist & the role
of art in society.

EVALUATING:

Talking About Art —
Interpretation & perceptions of
gestures and form; Expressing
mood. Knowledgeable
judgement (arriving at informed
opinions); Expressing stylistic
preferences (abstraction and
representation).

SMSC — Representation of the
body in art and the media
(including objectification);
Beauty standards & social
media; Body confidence and its
role in mental wellbeing;
Different cultural and spiritual
attitudes towards the body &
dress; Exploring personal
identity and emotions.

Building on the portrait drawing skills learnt in year 8,
students now learn to draw whole bodies & figures in
correct proportion. Analysing and responding to the
work of works spanning the history of figurative
representation (with a particular focus on the work of
Alberto Giacometti) students explore different ways to
represent and abstract figures in drawing and sculpture.

Students 'get mucky' with materials developing ideas
and exploring 3D sculpture techniques in clay, wire
and mud-rock/plaster. then explore ways to apply a
finish to the surface of their sculptures to create
metallic effects.

There is also the opportunity to further develop their
drawing and painting skills as they further explore with
graphite, biro, charcoal and acrylic. ‘Experimentation’ if
firmly the focus here as students are challenged to ‘play’
with loose, expressive and gestural mark making to
produce portraits and figures inspired by a range of
artists.

This project is structured as more of a GCSE style
'thematic enquiry' to build working habits for those
progressing.

Proportion.
Life drawing.

Single line drawing.

Anatomical.
Figurative.
Armature.

Representation.

Wire sculpture.
Plaster casting.
Bust.

Finishes.

Gestural marks.

Lesson to lesson formative
assessment: Recall quizzing to
check for understanding; 1to 1
verbal feedback as teacher
circulates class checking
progress (including homework);
whole class feedback.

Cycle 3 End of year summative
assessment (based on all
accumulative classwork,
homework & extension work
year to date).
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Learning Overview - Art

Year 10 Art

Topic: Enquiry Subject Skills Justification Subject Vocabulary:
Questions:
T1 What do you notice? - Demonstrate mapping This introduction to the GCSE course empowers students to realise Mapping technique; Observational drawing;

Unit 1: Natural and
manmade (Skills
Building Project)

Recording & Presenting Ideas

How do | use materials
for maximum effect?

How do we use a
sketchbook?

skill to draw from life
Demonstrate colouring
technique with pencil
crayon —blend, layer,
burnish, graduate.
Identify qualities of
successful tonal drawing
Use a mind-map to
generate ideas

Use a range of materials
to record tone
Demonstrate how to
identify and

apply tone successfully
Present a visual study of
a leaf

Explore paper
engineering techniques
Use paper engineering
techniques to make a
magquette in response to
a natural form

Evaluate work and
make decisions

Identify purpose of
GCSE sketchbook
Demonstrate effective
presentation skills

that what they notice is important. This structured set of lessons will
ensure that all students are quickly aware of the standards required
at GCSE. They will be introduced to techniques that build on their
previous learning in KS3.

In covering the basic elements of line, colour, shape, tone and form
they will also use a variety of materials which will keep them excited
and motivated at the beginning of the course.

Through the paper engineering lessons problem solving skills and
creative thinking are also introduced as key skills required through
the course.

By the end of term one students will learn how to present this body
of work in their sketchbooks.

Tonal contrast; Blend, Layer, Burnish, Graduate,
Form; Sculpture: Maquette; Paper engineering
techniques list;

T2

Unit

1: Natural and manmade (Skills
Building Project)

Responding to Artists

Jim Dine & Angie Lewin

'What happens if.....?" -
How can | make
interesting images?

How can | use the work
of others to help inspire
my work?

How do I record my
thoughts
and discoveries?

Manipulate tools and
materials to produce a
range of effects.
Analyse the work of Jim
Dine and Chloe Cheese
Explore and
demonstrate a range
of printmaking processe
s.

Explore and present
visual investigations
into the processes

of other artists
Research and present a
full artist analysis

This set of lessons concentrates on how students can use the work of
others for inspiration and how to analyse their process and artworks.

They will gain independence by choosing and selecting their
materials and processes after learning some key techniques.

They will continue to use their sketchbooks and develop two small
outcomes by the end of term in preparation for the creative process
they will begin after Christmas.

Manipulate; Analyse; Experiment; Explore;
Develop; Refine; Present; Render; Outcomes;
Record.
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- Selectand
refine experiments
- Present mini outcome

T34

Unit 1: Natural and manmade

(Skills Building
Project)

Artists:

Angie Lewin

John Piper

Henry Moore

( and others as chosen
by students)

How will my work be
marked?

What are the qualities of
print?

How can | make good
decisions about my
work?

How can | record a
place?

How can | develop my
own ideas?

- Understanding exam
board Assessment
Objectives (AOs)
and criteria.

- Use layers to build up a
watercolour study

- Experiment
with photoshop

- Experiment with
print processes

- ldentify good
quality prints

- Use sketchbook to
record discoveries

- Analyse the work of
Angie Lewin
and John Piper

- Use sketching, photos
and note-taking to record
a place

- Use acrylic and
collage successfully

- Collect and select
inspiration sources

- Use primary and
secondary sources to
develop ideas.

- Use thumbnails to
explore layout

- Refine work

- Present final idea

These two terms cover key technical skills including print-making and
painting, and the skills required to present a final image —
developing, planning and presenting. This prepares them

well for starting their main project in Term 5.

Students will build towards producing a final piece with varying
degrees of support. Some will experiment with artists of their own
choice and others will be directed. All students will learn

the requirements of a full project cycle and which tasks highlight and
meet each criteria.

Drawing skills will be enhanced and improved through homework.

Students will learn the importance of collecting original source
material through photographs, drawings and note-taking and how to
use these to develop ideas and present personal and meaningful
final pieces.

Primary and secondary source
Print

Edition

Mono print

Collagraph

Lino print

Thumbnail

Refine

Composition

Manipulate
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T4-6
Unit 1: Identity &/or Issues
(Sustained Personal Investigatio
n)

Recording & Exploring Ideas

Andy Warhol

How can Art help us
explore our Identity &
/Jor an Issue we feel
strongly about?

How do artists use
symbolism to convey
meaning?

To what extent does
popular culture
influence

our worldview?

How do |

go about independently
selecting & responding
to artists?

Selecting subject matter
that is personal.
Recording ideas: mind-
mapping, mood board &
observational drawing.
Analysing symbolism &
visual messaging techniqu
es.

Recognising & responding
to popular culture.

Using a DSLR camera's
auto settings &

lighting techniques to
capture primary source
material.

Identifying

appropriate second

hand source material to
assist communication of i
deas using symbolism.
Developing an idea using
Photoshop (layering, level
s & 'cut out' effect).
Presenting digital work &
ideas development.
Projecting a digital image
to create a stencil.
Mixing tones and hues of
colour with acrylic paint.
Loading a brush with
acrylic

paint to apply even brush
marks and outlines /
painting flat blocks

of colour/tone.

How to search for an
artist independently &
where to look.
-Responding to an artist's
ideas independently.
Independently selecting
& exploring materials.

Unit 1 makes up 60% of the GCSE qualification and must have more
than one project, one of which must be a 'sustained

personal investigation'. Following on from a more guided/teacher led
1st project (to build knowledge, skills & confidence), the 2nd

project enables students to explore themes that are more personal
to them as well as the opportunity to more autonomously select
their source material, contextual references and preferred mediums
in which to specialise.

The Identity &/or Issues theme is enables students to explore and
express their emerging sense of self, character, personality and
concerns relating to the world around them. Popular Culture & the
work of Pop Artist Andy Warhol are used to model deeper analysis of
the powerful visual messaging at play in imagery created

via advertising and the media. Students make use of digital image
manipulation software to develop an idea which also builds their
confidence ahead of more independent work in the next phases

of the course.

Identity; Issue Based Art; Symbolism; Popular
Culture; Advertising; Digital Image Manipulation;
Photoshop; Projection; flat colour
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Year 11 Art

Topic: Enquiry Subject Skills Justification Subject Vocabulary:
Questions:
T1-2 What styles and - Exploring further Students move from the initial exploratory phases of their 'sustained Development; Intentions; Refinement; Realise; O

Unit 1: Identity &/or Issues
(Sustained

Personal

Investigation)

Developing & Presenting Ideas

(Independently Selected Artists)

materials do | want to
explore?

How can well informed
artists' analysis help to
develop my ideas?

What do | want my
personal style to look
like?

How do | develop
original final outcomes?

materials, techniques, pro
cesses and ideas
in response to artists.

Making connections
between the ideas
of different artists.

Comparing & contrasting
ideas, styles & techniques
of artists.

Using NEA

Assessment Objectives, C
riteria and
standardisation
materials to support
progress.

- Developing a personal
style.

Developing a

wide range of ideas supp
orting the design of final
outcomes.

Realising project
intentions via a series
of refined final outcomes.

personal investigation' to the development & realisation stage.
Further responses to independently selected artists (with guided
teacher support where necessary) enable students to build
confidence when using preferred mediums and develop a personal
style and original final outcomes to realise intentions.

The project is structured to ensure students can meet all for AQA
GCSE Art & Design Assessment Objectives.

utcomes; Connections; Personal Style;
Compare & contrast; Similarities & differences.

13-4

Unit 2: Externally
Set Assignment

(Independently Selected Artists)

What theme do | want
to respond to?

What artists will | look to
for inspiration?

Which materials &
processes will best
express my ideas?

What outcome can |
develop to best realise
my intentions?

How to go about selecting
an appropriate theme
from a given list.
Developing

ideas with outcomes in
mind.

Consolidating
understanding of

AOs (Develop;

Explore; Record, Present).
Developing and refining
practical skills in selected
materials,

processes & techniques.

Time management of
project.

Unit 2 provides students with an opportunity to complete

an independent project which consolidates their learning over the
course. Students select one of the themes set out in the 'Externally
Set Assignment' paper as a starting point. Following the now familiar
project structure, students can more confidently undertake

(and usually enjoy) a shorter project culminating in the 10 hours of
'controlled conditions' where final outcomes are produced.

Selection; time management; controlled
conditions; independent

ideas development; personal outcomes;
exhibit.
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- Working independently
to produce outcome(s)
under controlled
conditions.

T5

Unit 1 Refinement

How can | further
develop and refine work
in my portfolio?

Refining portfolio work to
best meet AOs (Develop;
Explore; Record, Present).
- Preparing for and
meeting a final deadline.

After Unit 2 is submitted (no more work can be completed for Unit 2
after the 10 Hours controlled element), students return to their Unit
1 portfolio to further develop/refine work in the final weeks of the
course.

Refine; Portfolio; Present; Deadline. Realisation.
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Year 12 Art

Topic: Enquiry Subject Skills Justification Subject Vocabulary:

Questions:
T1-2 What type of Art do | - Further exploring & Unit 1 (Portfolio) requires students to produce 1 long sustained Observational Drawing; Drawing Media; Fine Art
Unit 1: Skills Building Element like? refining skills in: drawing; project plus at least 1 more projects &/or a series of workshops & Mediums; Oil Paint; Mono-Printing; Digital SLR

What materials,
techniques and
processes do | want to
explore & develop my
skills when using?

painting; printmaking; di
gital art & photography;
sculpture; mixed media.
How to effectively
conduct independent
contextual research
(Including gallery visits).
Analysing the work of
Artists, Designers &
Craftspeople.
Independently experimen
ting with Ideas in
response to workshops &
Artists' work.

Creating and

presenting work in a
journal.

mini projects. We choose to use the first 2 terms as an opportunity
for students to explore and extend their practical skills via workshops
in processes they are both familiar with and new to. We call this our
'Skills Building Element' providing the opportunity to develop
creative confidence through the production of practical work that
shows a clear step up in quality from GCSE. Students are supported
to independently conduct regular in-depth contextual research
(including gallery visits) to support and inspire

their experiments. This phase of the course is concluded with a short
mini-project where ideas are developed from the workshops,
experiments & research students have preferred resulting in one or
more final outcome(s).

Camera; Photoshop; Assemblage; Contextual
Research.

T3-6
Unit 1: Sustained Personal
Investigation

What are my project
intentions (themes)?

Which Artists, Designers
& Craftspeople have
explored similar ideas?

Which mediums are
best suited to
communicate my ideas?

How can | refine my
Ideas, techniques &
processes?

Identifying project
theme(s) & intentions.
Writing a statement of
intent.

Mastering mind-mapping &
mood boarding to

identify early sources of
inspiration.

Recording initial ideas via
drawings, photographs &
written notes.

Identifying Artists, Designer
s & Craftspeople to inspire
ideas development.
Conducting in-depth
contextual research &
analysis .

Responding to the work

of Artists, Designers &
Craftspeople

to explore/refine ideas,
styles & practical
skills/techniques/processes

Reflecting on the most successful elements of the 'Skills Building
Element' students choose a personal theme via tutorials with their
class teachers to respond to for their Sustained Personal
Investigation.

Initial ideas are recorded via mind-maps, mood boards &
observational drawings/photoshoots of relevant visual stimuli.
Students then identify a range of Artists, Designers & Craftspeople
whos' work makes links to their theme(s) and project intentions. In
depth research and analyse prompts students to respond to their
work as ideas, styles, techniques and processes are further explored
and refined.

Project Intentions; Statement of Intent; Primary
& Secondary Sources; Mind-Map; Mood board;
Authoritative Research; Contextual

Analysis; Personal Response; Experimentation;
Development;

Refinement;
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Year 13 Art

Topic: Enquiry Subject Skills Justification Subject Vocabulary:
Questions:

T1-2 What are the similarities | - Enhanced understanding The final 2 terms of the Unit 1 'Portfolio’ see students conclude Development; Similarities & Differences;

Unit1: & differences between exam board Assessment their Sustained Personal Investigations. Work for the project shifts Personal Style; Refinement; Final Outcomes;

Sustained my own work and that Objectives (AOs) and focus from the exploratorily phases to developing ideas for final Realisation of Ideas;

Personal of my selected Artists? criteria. outcomes. As students become more of an authority on their Artists

Investigation

Have | become an
authority on the Artists
& topics I'm responding
to?

What outcomes can |
develop to realise my
project intentions
reflecting my own
personal style?

Essay writing.

- Planning final outcomes.
Recording thoughts,
observations and insights
as ideas progress.
Making connections
between the work of
others and

personal themes/concern
s.

Developing and realising
intentions via series

of final outcomes.
Refining

selected techniques, proc
esses and ideas.

work and topics they complete an essay to accompany the project.
This enables them to evaluate the similarities and differences
between their own work and that of their selected Artists as well as
clarify their intentions as outcomes are developed, refined and
realised.

T3-5
Unit 2: Externally Set
Assignment

How can | use the
opportunity of a new
project to best show all
that I'm about as an
Artist?

How to go about
selecting an

appropriate theme from a
given list.

Developing

ideas with outcomes

in mind.

Consolidating
understanding of

AOs (Develop;

Refine; Record, Realise).
Developing and refining
practical skills

in selected media,
processes & techniques.
Time management of
project.

Working independently
to produce

- outcome(s)

under controlled
conditions.

Unit 2 (Externally Set Assignment) provides students with an
opportunity to complete an independent project which

consolidates their learning over the course. Students select one of
the themes set out in the 'Externally Set Assignment' paper as

a starting point. Following the now familiar project

structure, students can more confidently

undertake (and usually enjoy) a shorter project culminating in the 15
hours of 'controlled conditions' where final outcomes are produced.

Selection; time management; controlled
conditions; independent ideas development;
personal outcomes; exhibit.
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T5
Unit 1: Refinement

How can | further
develop and refine
work in my portfolio?

Does my work look
'gallery standard'?

- Refining portfolio work to
best meet AOs (Develop;
Refine; Record, Realise).

- Preparing for exhibition
and meeting a
final deadline.

After Unit 2 is submitted (no more work can be completed for Unit 2
after the 15 Hours controlled element), students return to their

Unit 1 'Portfolio’ to further develop/refine work in the final weeks of
the course leading up to our 'Summer Exhibition'.

Refine; Portfolio; Present; Deadline. Realisation.
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Year 10 Photography

Topic: Enquiry Subject Skills Justification Subject Vocabulary:
Questions:
T1-2 What makes a good - Exploring the history of Basic elements of Photography are explored within the KS3 Art SLR Camera; Composition; Lighting; Focus; Visual

Unit 1: Surroundings
(Initial Skills Building
Project 1)

Texture

Leading Line, & Still Life
Lucy Shires

Jim Zukerman

photograph?

What are the key
settings to know on a
Digital SLR camera?

How can | use
Lightroom to organise
and enhance photos?

What is the difference
between Lightroom &
Photoshop?

photography, different
camera types and the
anatomy of a digital SLR
camera.

- -Understanding basic

compositional
techniques; 'rule of
thirds'; symmetry; point
of view; leading lines.
Exploring visual elements
of line, tone, texture,
shape, form, colour &
space and their
importance in
photography.

Using auto and manual
focus.

Understanding the
importance of natural &
studio lighting.

- -ldentifying interesting

subject matter.

Planned and opportunist
approaches to
photoshoots.

Creating a file structure
on 'One Drive'.

- Uploading/backing up

photos from a memory
card.

Researching, analysing &
responding to the work of
photographers.
Presenting & annotating a
contact sheet.

Selecting and presenting
outcomes.

Using Macro Extension
Tubes.

Controlling exposure
(with 1SO, Shutter Speed
& Aperture) & white
balance.

curriculum as a 'taster', however most starting the GCSE course will
have little experience in the subject. The first project on the course is
structured as a teacher led skills building phase. Students will learn
about the history of photography & different camera types before
moving on to learn about the anatomy of a digital SLR camera.
Students take inspiration for their initial 3 photoshoots from Lucy
Shires' texture photography and the leading line work of Jim
Zukerman before responding to an independently selected Still Life
Photographer from a given list of options. These photoshoots
develop students' consideration of basic lighting and compositional
techniques while teaching them how to identify interesting subject
matter whiles also making use of the visual elements. Here they will
also be introduced to Macro photography and how to use a Macro
Extension Tube.

Next 4 shorter photoshoots are conducted exploring the key settings
of a system camera; shutter speed & motion blur/freeze; aperture &
depth of field; ISO; white balance. Students are encouraged to
explore their 'surroundings' to identify relevant subject matter.

This phase of the course is rounded off with an introduction to Adobe
Creative Cloud, Lightroom & Photoshop.

Elements; Leading Line; Still Life; Macro;
Exposure; Shutter Speed; Motion Blur/Freeze;
Aperture; Depth of Field; ISO, White Balance;
Lightroom; Photoshop; Histogram; Levels;
Cropping; Contrast.
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Showing motion blur and
motion freezing.
Showing shallow,
medium and deep depth
of field.

T3-4
Unit 1: Human Condition

(Initial Skills Building
Project)

Skin Close Up; Portrait & Street

Photography
Ashvini Ray
& Jens Krauer

Why do we use different
lenses?

What 'photography
formulas' do I like
working with?

What is important in
portrait photography?

How can | use craft &
mixed media techniques
to present an idea?

Using a camera in
'monochrome’ (black &
white) mode.

Identifying & applying
'photography formulas".
Creating high contrast
images.

Using studio and natural
lighting for

portrait photography.
Preparing and directing a
model.

Bokeh and shallow depth
of field with a 'portrait
lens' (50mm).
Understanding the
characteristics of Street
Photography.

Using a Fish Eye Lens.
Working with layers &
opacity in Photoshop.
Exploring craft and mixed
media techniques to
present outcomes.
Developing
understanding of exam
board Assessment
Objectives (AOs)

and criteria.

Building on the skills learn in Terms 1-2 students respond to the new
theme of 'human condition' giving the opportunity to capture
imagery that provided an opportunity to consider a broad range of
topics relating to 'the human experience'.

Students are taught how to apply high contrast monochrome effects
and 'photography formulas' when working in macro. The work of
Ashvini Ray inspires a 'skin close up' shoot.

Studio and natural lighting techniques are then explored in response
to the work of portrait & street photographer of Jens Krauer. This
project allows students to also explore the use of Bokeh and shallow
depth of field with a 'prime portrait lens' (50mm) . Students can also
explore working with a 'fish eye' lens.

Exam board assessment criteria is introduced as students present
their outcomes from a selection of craft and mixed media techniques
such as photocollage, photo-sculpture & photo-embroidery.

Monochrome; human condition; high contrast;
photography formulas; Bokeh; layers; opacity;
portrait Lens; prime lens; fish eye lens; opacity;
layers; mixed media;

T5-6

Unit 1: Extended Project
(Sustained Personal
Investigation)

- What are my
extended project
intentions?

- Which Photographers
will I look to for
inspiration?

Identifying intentions for
a personal investigation;
writing a statement of
intent.

Researching, analysing &
responding to
independently selected
photographers.

- Exploring new
techniques and styles

Unit 1 requires there be at least one 'sustained personal
investigation'. Students choose to extend EITHER their 'Surroundings'
OR 'Human Condition"

Initial ideas are explored via mood boards, mind-maps &

exploratory photoshoots. These are followed by personal responses
to independently selected photographers.

Sustained Investigation; Independent learning;
Personal response; develop; analyse; explore;
refine.




Clevedon School Learning Overview — Art

inspired by independently
selected photographers.
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Learning Overview - Art

Year 11 Photography

Topic: Enquiry Subject Skills Justification Subject Vocabulary:
Questions:
T1-2 What styles and - Enhanced understanding Students continue working on their sustained personal investigation. Personal style; thumbnail sketches; making
Unitl: techniques do | want to exam board Assessment Phases in this section of the course move from exploring ideas to connections; recording observations; developing
Extended explore? Objectives (AOs) and developing outcomes. ideas; realising intentions; final outcomes;
Project criteria. Students respond to their final independently selected refinement.
(Sustained How can well informed - Analysing the styles and photographer(s) before using what they have learnt to develop a
Personal photographers' analysis ideas of photographers' series of original final outcomes. These outcomes must realise
Investigation) help to develop work. intentions for the project and ideally will have developed a personal
my ideas? - Planning final outcomes style.
(including drawing of
What do | want my thumbnails).
personal style to look - Recording thoughts,
like? observations and insights
as ideas progress.
How do | develop - Making connections
original final outcomes? between the work of
others and personal
themes/concerns.
- Developing and realising
intentions via series
of final outcomes.
- Refining selected
techniques, processes
and ideas.
13-4 What theme do | want - How to go about selecting Unit 2 provides students with an opportunity to complete an Selection; time management; controlled
Unit 2: Externally Set to respond to? an appropriate theme independent project which consolidates their learning over the conditions; independent ideas development;
Assignment from a given list. course. Students select one of the themes set out in the 'Externally personal outcomes; exhibit.

What artists will | look
to for inspiration?

Which materials &
processes will best
express my ideas?

What outcome can |
develop to best
realise my intentions?

Developing

ideas with outcomes in
mind.

Consolidating
understanding of AOs
(Develop;

Explore; Record, Present).
Developing and refining
practical

skills in selected media,
processes & techniques.
Time management of
project.

Set Assignment' paper as a starting point. Following the now familiar
project structure, students can more confidently undertake

(and usually enjoy) a shorter project culminating in the 10 hours of
'controlled conditions' where 'Development Boards' & 'final
outcomes' are produced.
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- Working independently
to produce outcome(s)
under controlled
conditions.

T5
Unit 1: Refinement

How can | further
develop and refine work
in my portfolio?

Refining portfolio work to
best meet AOs (Develop;

Explore; Record, Present).

- Preparing for and
meeting a final deadline.

After Unit 2 is submitted (no more work can be completed for Unit 2
after the 10 Hours controlled element), students return to their Unit

1 portfolio to further develop/refine work in the final weeks of the
course.

Refine; Portfolio; Present; Deadline. Realisation.
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Year 12 Photography

Topic: Enquiry Subject Skills Justification Subject Vocabulary:
Questions:
T1-2 What type of - Developing & refining Unit 1 (Portfolio) requires students to produce 1 long sustained Composition; Lighting; Exposure; Focus;

Unit 1: Skills Building Element

Photography do | like?

What materials,
techniques and
processes do | want to
explore & develop my
skills when using?

skills in: composition;
lighting; exposure; ISO;
Shutter speed &
capturing motion;
Aperture & depth of field;
white balance;
Photoshop; Lightroom.
How to effectively
conduct independent
contextual research
(Including gallery visits).
Analysing the work of
Photographers & digital
artists.

Independently experimen
ting with Ideas in
response to workshops &
Photographers' work.
Creating and

presenting work in a
digital journal.

project plus at least 1 more projects &/or a series of workshops &
mini projects. We choose to use the first 2 terms as an opportunity
for students to explore and extend their practical skills via workshops
in processes they are both familiar with and new to. We call this our
'Skills Building Element' providing the opportunity to develop
creative confidence through the production of practical work that
shows a clear step up in quality from GCSE. Students are supported
to independently conduct regular in-depth contextual research
(including gallery visits) to support and inspire

their experiments. This phase of the course is concluded with a short
mini-project where ideas are developed from the workshops,
experiments & research students have preferred resulting in one or
more final outcome(s).

Aperture; Depth of Field; Bokeh; Shutter Speed;
Motion blur; ISO; Contact Sheet; Photoshop;
Lightroom; Enhance; Manipulate; Contextual
Research.

T3-6
Unit 1: Sustained Personal
Investigation

What are my project
intentions (themes)?

Which Photographers
have explored similar
ideas?

Which styles &
techniques are best
suited to communicate
my ideas?

How can | refine my
Ideas, techniques &
processes?

Identifying project
theme(s) & intentions.
Writing a statement of
intent.

Mastering mind-mapping &
mood boarding to

identify early sources of
inspiration.

Recording initial ideas via
drawings, photographs &
written notes.

Identifying Photographers
& digital artists to inspire
ideas development.
Conducting in-depth
contextual research &
analysis .

Responding to the work of
Photographers & digital
artists to explore/refine

Reflecting on the most successful elements of the 'Skills Building
Element' students choose a personal theme via tutorials with their
class teachers to respond to for their Sustained Personal
Investigation.

Initial ideas are recorded via mind-maps, mood boards &
photoshoots of relevant visual stimuli.

Students then identify a range of Photographers & other creative
practicioners whos' work makes links to their theme(s) and project
intentions. In depth research and analyse prompts students to
respond to their work as ideas, styles, techniques and processes are
further explored and refined.

Project Intentions; Statement of Intent; Primary
& Secondary Sources; Mind-Map; Mood board;
Authoritative Research; Contextual

Analysis; Personal Response; Experimentation;
Development;

Refinement;
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ideas, styles & practical
skills/techniques/processes
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Year 13 Photography

Topic: Enquiry Subject Skills Justification Subject Vocabulary:
Questions:

T1-2 What are the similarities | - Enhanced The final 2 terms of the Unit 1 'Portfolio' see students conclude Development; Similarities & Differences;

Unit1: & differences between understanding exam boar | their Sustained Personal Investigations. Work for the project Personal Style; Refinement; Final

Sustained my own work and that d Assessment shifts focus from the exploratorily phases to developing ideas for Outcomes; Realisation of Ideas;

Personal of my selected ijectlves (AOs) and crite final outcomes. As students become more of an authority on their

Investigation

Photographers?

Have | become an
authority on the
Photographers & topics
I'm responding to?
What outcomes can |
develop to realise my
project intentions
reflecting my own
personal style?

ria.
- Essay writing.

Planning final outcomes.
Recording thoughts, obse
rvations and insights as
ideas progress.

Making connections
between the work of
others

and personal themes/con
cerns.

Developing and

realising intentions vi

a series of final outcomes.
Refining selected techniq
ues,

processes and ideas.

Photographers' work and topics they complete an essay to
accompany the project. This enables them to evaluate the similarities
and differences between their own work and that of their selected
Photographers as well as clarify their intentions as outcomes are
developed, refined and realised.

T3-5
Unit 2: Externally Set
Assignment

How can | use the
opportunity of a new
project to best show all
that I'm about as a
Photographer?

- How to go

about selecting an
appropriate theme from a
given list.

Developing

ideas with outcomes in

- mind.

- Consolidating
understanding of AOs
(Develop; Refine; Record,
Realise).

Developing and

refining practical skills

in selected media, proces
ses &

Techniques.

Time management of
project.

Working independently
to produce

outcome(s)

under controlled

Unit 2 provides students with an opportunity to complete

an independent project which

consolidates their learning over the course. Students select one of
the themes set out in the 'Externally Set Assignment' paper as

a starting point. Following the now familiar project

structure, students can more confidently

undertake (and usually enjoy) a shorter project culminating in the 15
hours of 'controlled conditions' where final outcomes are produced.

Selection; time management; controlled
conditions; independent ideas development;
personal outcomes; exhibit.
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conditions

T5

Unit 1: Refinement

How can | further
develop and refine
work in my portfolio?
Does my work look
'gallery standard'?

Refining portfolio work to
best meet AOs (Develop;
Refine; Record, Realise).
Preparing for exhibition
and meeting a

final deadline.

After Unit 2 is submitted (no more work can be completed for Unit 2
after the 15 Hours controlled element), students return to their

Unit 1 'Portfolio’ to further develop/refine work in the final weeks of
the course leading up to our 'Summer Exhibition'.

Refine; Portfolio; Present; Deadline. Realisation.




